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This paj^s discosMS ■agaat seheels gaaarally and 
•vnlmtas tha ethar papa?s laeludad with it in a tingla ^eliaa. 
lligaat sehaals hava baanlialsly ■meaasCiil in Mating thair statad 
fflMlir ud is mmm eitiM» sushi Maw Tafk, thay ara se popular that 



l^ssnts sust e«»cta to ^itt thaiv ehiMran*8 antranca. Still, 
aagnats hava tandad to nly Mova en ewrieular than instruetional 
imiuiwtiea, and thus thsy hava failad to Mat tha inoraasingly 
•ppseant aaad £o7 saw padagogios that ean sussaad vith dtsadvantagad 
^Ipftttiigiiirs* This tsadancy «il^ In tha iutura, along 

|>||ltlth°iAW' 'tiiosa '•fforts'i:ln':tha;.araS:^of^ SiShool struetusa. Nagnat 
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^p^OdliRlii|ht Mil baeoM tha vanguard in tha saareh for new ways to 
orfsaisa and prasant sehooling. Rasaareh on Mgnat schools has 
fa^^Sisod aitbar tha wiaw ei tha prastitionar within a partisular 
^ogsMi oe aa outsidat *s wiawr tot som eoabinatien of teth My ba 
aaadad, Tha dasi^ aad aieaitorlhg of Mgnat plans is erueial to thatr 
sueeass, but sueeass also dapands haawily uqpon how organisational 
strueturas, eultuca, and eliMta ara iatarwowon. Tha papars in this 
voluM uadarseora eoaearas about a shift in aqphasis froa aguity to 
asealXaaea, and a tandaaey to diraet too auoh attantion to 
aducational taehnology and not anough to tha original goals of 
Mgnats, Nagnat schools offar graat prMilsa, but offioials snist taha 
fullar advantaga of tha wit autenonv axtandad to than in ordar to 
awoid tha probloM of othar schools. (19) 
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RHFLICTIOHS ON UmERSTiUIDIMGp SroSYIKG, AND HANA6XNS Ummr SmmtB 

Intredttetioa 

The papers eoaiprislng this voltm repreMBt mn uousual aallectloiii 
dnifliig on the wifc both itf eehool peaple mnd researdiers* In prlfielple» 
•t least, the eolleetlon exteoda both the praetltloser'a taowledge«*ln- 
praetlee » the sort ^ knowledge available only to one aetlvely engaged 
In a purault » and the aiuilysea of those who study that pursuit and have 
otaerved It In Bultlple eontexts* The two perapeetlves arep Indeed, 
visible In these stateaents* But It Is tqiortant to note at the outset 
that the praetttloner stateMnts are not those of people who operate 
■agnet aehoolss lather they are the perspeotlves of those who aanaye 
ays teas of such sehools* This Is a vitally laportant perspective. 
Indeedi It extensively sets the paraMtera for how aagnet aehools will 
operate* But It la a vantage point quite different froa that of the 
praetltloner funetlonlng dally ^thln one of those sehools* And, as Is 
the ease for all of ua, the fooua of these aagnet systea ad^nlstrators, 
their eonoerns, and the ahallenges they seet are uirked as aueh by their 
particular rolea and reaponslbllttles aa by the questions they address* 

t was Invltedp aa a aoholar/advoeate of Mgneta and other sehools of 
oholeSp to review the stateaenta a^ to ahare soae reaetlons, along with 
ay om aenae of the proapeota and ehallengea feeing Mgnet aehools. It Is 
an lnterestli« tlas at i^ldi to do ao» After wore than a decade » the 
aagnet scliool Mveaent appears active and grwlng* There reaaln 
appro^aateiy 500 achool districts under desegragatlon orders And 
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sagQtt sehools reuin the msc favored alternative to fore^^ 
tansw City le tm opmn 46 wgMt eohMla in the next eewrel years, 2 
as of nmxt yeart it« Paul is Inareaaing its present 13 prograu by five* 3 
It is heeo^ng lAcreMiogly faidliar to see ads In national publications 
f or Mgnet sehool prlnoipals and wmgnmt systes directors, and increasingly 
oowon to hear of districts turning to mpiat schools as the best rwte to 
school revltaiisatton and effectiveness. Ae unanticipated finding of the 
Mjor Mgnet school study to date^ — that such schools are quite 
effective in ii^roving school quality — ttight alone tend to ensure an 
increase in the number of su^ programs* Axid the enhanced public 
confident irtiich magnets inspire say keep the demand high for adopting and 
extending the arrangement* tee heara irith groiiing frequent about parents 
removing their children from private schools to enroll them in public 
magnets^ — and abMt the loi^ lines of parents who have spent up to six 
days in a line, waiting to enroll their children^ and about the high 
schools with 900 openings and 35,000 applicants. (It has been comoented 
that some New York City magnet high schools are harder to get into than 
Airvard or Yale!)^ 

It does not appear unlikely , then, that the number of the nation's 
magnet schools and eystsM ^11 continue to grow* When one adds the 
deund generated by the growing proportion of disadvantaged students in 
our schools — and the overhwhelidng numbers of students deei^ 'at risk' 

it appears that strong pressures for ma^et schools may well be with us 
for at least a decade* thm progran that open may also be extensively 
Influenced by £wo other prospects as well* 

It la veiy likely that spools will be experiencing intensified 
pressures for instructional innovation* niere la substantial evidence 
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that thmrm li :i« f-mdmmej&ml change In this regard for a eestury 

or wra»8 t tc^ ^-tt tanM t© wmlf mrm haavlljr on oyrrieu^.ir 

innovati^ i^li m t^tf^^ional.' iUid Indeed » tha a^^^ that 
tn other ^ ^^^^ at ehoiea aa mllp taaehen ham been less 

InnoTatj^ -mwh ^^^t to padago^ than they have sought to be. 10 Yet 
the arrqr ^ r • f ahovliig that aehools are not worUng for large 
nyobers ©f |r^»|^imra — the truanar «d dropout rates, the Inoldenee of 
siabeha^or, the failure rates, the alnival-mrk 'treaties,' the alandng 
extent of student 'dlsengageMnt' «^ all testify to the number of young 
people who need a dlfferanr klml of lutruetlon In order to aueeeed« The 
proportion of disadvantaged youngsters in schools, those Boat likely to be 
•at risk,* Is currently estlMt^ at 301, and their number la lncreasa.ag 
rapidly* 11 there irtll be strong preaaurea on schools to find neif 
pedagoglea that can succeed with so^ youngsters. Magnet prograM, with 
their innovative tradition and their capacity for flexibility, irtll be 
encouraged to devise sudi pedagogical strategies. If they respond 
positively, this too will intensify the deaand for MgMt schools « 

A second emer^ng focus is also likely to affect M^et schools and 
their developMn£« This is the persistent demand for revialng school 
structure. Accordlog to some, this dema^ Is likely to the main tar^t 
of reform efforts for the nent several years. 1* iy "reatructurlng" la 
uaually meant a fundamtntal reordering of school resources and control 
arrangementa « school time, staffing and staff deployment, student 
groupings, school governance, tecause their typically smaller else and 
greater flexibility, schools of choice are In a good position to pilot the 
search for nrnw structures. They might veiy well becomi the vanguard in 
the aearch for new ways to organise and present schooling* If so. this 



vill^rarely stret^tien the dMind for •ueh programs* us wtll as their 
diraeeion» 

ilhathsr or Mt thoy ehoose to M^e ia the dlraotions Just indicated, 
■agnat aehool proapaeta appaar strong for tha reaalndar of tha ea&tury* 
If thay ara to fuiictioQ optlsally* howavar* a graat daal ttora naada to ba 
knom ahoyt thas* Ihara has baan a fair anomfe of Isvastl^tlon of thalr 
eoQtrlbutioa to daaagragatlon# lot thera has baan Huoh lass ragardlng 
audi Mttars as thalr aduoatlonal affaatlvaiiass* studant aehlavaaetttt tha 
orga&lsatloiial eosdltloM of syaeasa* Thara la siuoh to ba doaa bafora va 
avan hava datall^ daaerlptlons of sue* sattarat let alone aseplanatloM of 
contrlbutanta and otataelaa to auecesa* For ln8tanoa» juat hon t^ortant 
la taachar eholae to ugnet aohool aucoaas? Ifhat types of students 
sueaaad In aagnat aehoola and are there aoM who do lass wall t>han In 
their praidous sahool? Do partleular typaa of students suaaead or fall In 
particular types of Mgnat prograes? Does It nafce Mch dlffaranae to 
affeatlvaness whether the Mgnet Is full*tlne or part*tl^ a school- 
wlthln-a -school or a slnl-sehoQl or a separata school **• how it is 
adMnlstaradt Ara dlffarent role allocation patterM aysteaatleally 
aasociated i^th auecass or failure? And then there are all the questions 
that need to be answered about the opttnal content for ugnet schools 
e,g*, about the aoat aff active stratagias for designing and launching and 
coordinating such programs p for obtalnl^ professional organisation 
cooparatlont tor coordinating parent inforsMtion prograoA and racrultaent 
procaduraa. Thus, a graat daal naada to be learned » a^ it is to be hoped 
that far ^ra astanalve research will aoon be under way* 

Maanirtiila» atteq^ta to undantand na^at achools have been urked by 
two rather different perapactivea. They are the two broad types rapre- 
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In thlt eelleetlaii — which uthrDpologlsts hmvm sailed thm EMc 
and tht Iti€ Bi€ BEte aeeoimt irf situation ai^ats is 

the ^laiiatloas Dffarad^ tho8# 1^9 ara ain^ 

Sue* a^laMtloM typleallF provlda a dapth and rlehnaaa of undentandlng 
vhleh ia difficult fer putaldara te aehtava. In contrast p the Etic 
aeeount la that of ohaarvan 1*0 ara not thaMelvaa part of tha eondltlona 
and actlvltlaa undar study* It is thought to possess tha advantagas of 
objaetlvlty and aystanatle imrrant. 

Wa can all clta Eric accounts that appaar slslaadlng and usalass 
(such as tha attrlfayttot by prlritlva paoplas of natural avants to avll 
forcas)| and wa can also racall Itic airplanatlons which saam siaply to 
hava Blssad tha boat so far as Insightful undarstandlnf Is concarned (such 
as tha Inaistanca that a crlailnal *t^a* accounts for crl©a, or that busps 
or. tha haad indicata charactar and ability). So It is difficult to argua 
tha assured superiority of the one approach over the other. It Is possible » 
however » c© Identify the major challengee to each approach so far aa Its 
potential for Improving practice is concerned* 

Tha aajor ralavant challangas to tha Etic approadi ara, of course, 
part Inanca and accassibilltyi If Etlcs offer aiiplanatlona leaving avanta 
beyond tha control of practitionara (a.gM by attributing school failure 
to aocio-^conomlc status or parent orlantation), than thay cannot be 
aurprlsed If practltlonara tura alsairtiara to guide their practice. Or* if 
tha applanations offarad by Etica are so asoterlc or obtuaa aa to be 
inaccaasibla to practltlonara t than thay cannot hope to make a diffaranca 
at laaat until an able translator coMa along. 
Tha Mjor challenge to the Eaic axplanatlon of circumtancas and 
avanta la warrantability. Evan if it can ba assuaad that accurate pradlc- 
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tieas eoofln OQt*« inctrprefcatlOQ @£ things > it caa still hm mmkmA 
^#thtr ttiat iftttrpntstlon cm Hftilf be spplitd €ls€irtier€i fo put it 
Aittmtmntlf^ thm Eaic appgoaeh oust eoatand with the problem of genersllz* 
ability* The elesr strengths of the praetttloner papen in this eollee* 
tlon lead mm to elte sose exanples of hoir the generallsability question 
arises* leeall that the descriptions ai^ auggestions of these authors 
eoM f roQ people who have really "been there*" Eaeh is experienced at 
dealing ulth the challenges he or she describes » and vmwf probably the 
advice is well tested by that ei^erlence* The httch| however» Is that 
other practitioners irtth successful progrsM would be offering different » 
even contradictory advice* Tra or three emaoples sees worthwhile* 

WilliaB Pearson *s paper finds ssgnet schools quite costlyg and he 
concludes that "resourcing aagnet schools Is a fomidable task" deiianding 
"a carefully designed plan for [suppleBentaryl resource garnering*" (p* 
29) Yet the most comprehensive magnet school study to date suggests that 
after start-^up^ average per pupil costs in the magnet schools of most 
districts are not a great deal higher than overall district averages — 
and, indeedi that elemental^ school magnets average lower per pupil costs 
than do other eleatntary schools in the district 1^^ Is Mr* Pearson in 
errorp then? Not for his situation* llhat la necessaryi however, is to 
establish the contingencies of his situation to be able to say "under 
circumstances %p and ma^et schools will r^ulre higher per pupil 
eiependltures*" Ori to cite a different example . Orace Fair lee recoiraends 
a eifted and Talented magnet as a promising start likely to attract 
parents* Quite probably* But such a tying of ugnet themes to particular 
ability levels has aomitlMS proved regrettable elsewhere» provoking 
charges of elitism, tracking, and betrayal of the very equlty^f ocused 
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pttrposM flvltig wimm to ugset sahoals, Agaiii, rMeareh is amaded in 
ordM to establish eenditioas uadir whidh the advice "atart ^th a 
Glftad and Talenttd prograa" is good advice, and when It mmmm 
contra-indieated. As a final eMaple» Faya Bryant , Ua laws, Ms* Fairies, 
and Mr. Pearson all urge careful , detailed , advance planning including 
needs assessMnts for n^ sagnet programs* There la considerable evidence 
to support such a recomtndation. The fora of the planning, however, and 
Bore particularly. Just who should do It reulns a major question. The 
conventional purposes of thproughneas , coordination, control are ell well 
served by the recoBMndation ^ these authors that the planning occur at 
the district level, by central office administrators, Tet considerable 
e^erlence recomiiends instead that the teachen to be involved In the 
program mat do the bulk of such planning. Once again, only much^eeded 
research can confirm the relevant contingencies — the circumstances under 
which it makes sense to have administrators do most of the planning and 
those recommending that teachers do It Instead, 

Thus, a great deal of research remains to be done on magnet schools. 
Meanwhile » however » some Interesting aapecta of these schools can be 
noted, and of the choice systems they comprise. 

Ironies 

There are Mny ironies associated with achools of choice, and these 
frame the central challenges with whldi magnet schooling mat contend. 
Some are worth mentlonlngi since they so clearly Indicate the major 
pltfalla to be avoided. In the first place, of course, magnet schools get 
their start aa a desegregation strategy and mechanism. Yet, It has 



sose tines appeared thmt they have desegregated sabDoliBg f&r vhit0 
yoisngacefa to a greater etttfit thn tta^ haw iom so for their In^endid 
Mnority henefielarles.l^ It has* tiideed» been ebarged th« »*tn»^ 
aeheele have left aoae eystew mre aegregated thaa they ^rt t^tte^t 
then*^^ Hagnet aehoala are an equity aeaaurep but som Nvi diepe^opor'- 
tlonately burdened their beuef ieiartes — ^*g., by requiring i^M ^yslng 
for more vliiority than for ujority studentt^l^ Moreovtri It im m^m%tlmm 
dlf fleult to get the neediest atudents end their f anilles to t$k§ 
advantage of the very opportunity ngnets are dislgned to latttod t ^ ihsis 
ehoiee« 

A further irony has been noted in the euggtstlen tha^ ^gMt: Schools 
met appear superior in order t© attrset atudente — hat thy Wit nol bi 
superior in any si^tfieant sense lest they ereate inequlUis In t^m 
aystes of vhleh they are a part.l* ^d despite the equity ^oaarttni^ttt, 
aagnet sehools ean quite blatantly ereate and sanation tfi^kin| 
arrangeaenta. 

Installed in some loeales with the distinct hope of fiiking a^teooli 
sore responsive t the sost sueeessful ones have iOMtiHis ^^om liSP^ so 
than schools of asslgnMnti me prlneipal of one of New York's 
sueeessful Mgnet aehools reports that idien she put a^ qmtiotm eo ihi 
very popular sehool of eholee that her om ehlidren attefididi the ^mmt 
was always the saMi **Many others are waiting to get in Uh^ if yp^ou 
don't like it." 

A final pair of ironies i It very early appeared (af ba^k mm klm 
Roek| the first eholee aysten venture) that instead of eflpd^trins pmmwm^i 
as presupposedt a oholee e^tra aetually espower^ tMeheri tnit^ad 
Son took this to be an advantage t and have aought sohooli ehciitP* vich 



It that aeareht too, has •oMtlMS proved ironls, baeause 

iriitla Mgaat adiooia cm ylald autetantlal Ittereaaes in teadiar aucono^ 
and e^pomnent, they oan alao yield algnifleant deneaaea tharein: the 
Utter ia parti eularly Ulwly, aa Itoiy Meta ■howa,20 ,,lig„ 4,ib„I 
planiiing tlae ia eoupled with eontraetual provisioM enabling all teachers 
who ao ehooae to reaain in a building, irtiether eynpathetie to Ite new 
■agnet or not. In sueh « situation, the only way the principal can 
li^leMnt the aar theM la irtth a £ir» hand a^ cl«e aonltorlng. Ergo, 
greater teacher autonoay quite uaderatandably hecoMS less. 

nte reaaon for doeuaeBtiag thia list of ironies is not to lapu^ the 
■agnet concept — to which I mm strongly conatted. It is, however, to 
auggest that a great deal rides on the iapleaentafelon details. One can 
Inpleewnt the aagnet school proposal to precisely opposite goals — and 
arrange the aystea so as to fulfill then quite successfully. This places 
heavy burdana on the deaign phase of any aagnet program — as well as on 
the exeoition phase. It alto neans that close Bonitorlng of the systen 
will reMln laportant. In order to be sure that It continues to serve 
Instead of underalnlng the very purpoaaa to which it was established. 

Organiiatlenal Properties 
The 'insider* or ^c explanation of aagnet school auccess Is likely 
to be offered In terM of pedagogical technology i It la typically a 
unique curriculua, or distinctive eurrleular packaglag, imidi Is said to 
account for the affeetlveneaa. Oecaalonally explanations are fraMd in 
terae of superior dellmry systeaa, but uaually eurrtculua la given aoat 
of the credit. At least aone Itlci would offer quite a dlffarent sort of 



explanatlostt identlf^ng the SttcetM steMts qultt othcn^stt. Beeautte 
ch(ise ti^lauclou offer nm direetions in y^i&L Mg&et tetoels sight look 
to iw^wQwm ttoMtlms — and nav eonMrna 1© the deaig© of sithaaquent 
u^at aehoola it might he uaaful t© aa^lora thes* 

(tae lacraaalnglf MOivinelag explanation for i^gnat aahool aucceaa ia 
to be found In the irozfc of organlaatioual es^rta. Th^ auggeat that 
aehool effeetiveneaa aay he leaa a aatter of i^at ia done — i.e,, the 
eurrioultm tau^t — than of the o^rall oontaEt in i*id! that oecura* 
Sehoola of ehoieep they point eutt are often auller than aehoola of 
aaatgniient. They can thua afford leaa eoaple^ty and bureaMratiaatlon* 
TOey are therefore freqyently leaa hierarehieal* Ihia anablea them to 
retain more flexibility with respect to roles and operation* Moreover » 
their charge to be dlatinetive autoutieally ylelda eEeq>tion f roa aoM 
diatrlotwide regulatlona » and audi emaption enables thn to be wre 
reaponaive to the clientele with which they deal. The aMller aiae* plua 
the aaaigned adLaaion, also sake for quite different role allocationa in 
aany aehoola of choice* There My ^ fever apecialiata and, in any event, 
the roles of claaaroM teachera are likely to be espanded* It ia ^pieally 
neceasary, for inatance» for Mgnet school teachera to write their own 
curriculua — a rare eiEpectation teachei^ in other aehoola* Thia need, 
in turn, frequently puta thea into collaborative relationahipa with other 
teachers, which is alao umaual in aoat aehoola today* 

There aeaM to be eubatantlal evidence that it la theae aorta of 
featurea of aehoola of choice that low lar^ in explaining their suc- 
cess* That evidence ia coaing froa several different aourcea* One is the 
literature on corporate encellence and what aakea for producti^ty in the 
irorkplace*21 that literature ia highly relevant to underatanding aehoola. 
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of coursti not only hmAum ttfl«htrs art workar^ in ©choalg, but beciiufie 
m tEptct stiidtnts to be alio. Another Increasingly rich sourc© is 
rtifsrch m privatt icho©l», which 1* painting to « nuwbi*r of struf^tural 
confcrafct In prlvatt and public school organlgatlon, and attributing 
strong privatt fiehool advantagti directly to theat feacurea*^^ And as ac 
laaat sow of thtsa rtatarehtra hav# pointed out, thtra are distinct 
qrganlgatlonal alffillarltita betwttn public achoola of eholea and private 
aehoola*^^ 

The ralavanat of pointltig to organisational atructur#@ and arranga^ 
Mnii aa plausible enplanatlons far the auecesa of majpiat aahoola should 
be el^ari If it la thtae sorti of proptrtlaa whloh tuttnalvely account 
for sagntt school au^ceas^ thtn we want to b# aurt to Incorporate and 
Mlntain thts In achoola of choice* Sugh an undtratanding of tha 
raqulaltae of auccesa ahould anablt us b#ttar to capitalise on our aaaets 
and to avoid underfflinlng them inadvertently^ 

Thara ia anothari related Etic account of the success of achoola of 
choice that might alao prove useful* It^ too» locatea the eiiplanatlon in 
properties of the school aa an organltation» but these are less tangible 
and sore epheseral properties s the culture and cliBSte of auch achoola. 
fialtors in achoola of choice often comMnt on their reurkable tone and 
flavor* One Is slsply struck with quite a different set of feelings on 
entering sudi a school » in contrast to other schools. This is a matter of 
school cllMte* Hany have attributed to schools of choice a **user friend* 
llneas" sissing fros aost schools* There is a personaliaing and a reapon^ 
siveness to individuals which atrengthena their sense of affiliation with 

achool* They thus incline to identify theMelves with it, to feel a 
sense of ownership in relation to itg and to assuM responsibility toward 
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lt» Beeauic Hitch effect© are oft^ti ssgoelated with all who are affllliited 
with a school of .-^hotc^ teacher* and pflrent« «s well «« students **** It 
Is not surprlslfig that conilderablt colleglallty and personal aasoclatlon 
aft#n evaiv«» 

Bonm mnmlymtm attribute tht cllwat^ of an organisation to itw culture 
~ l»t.i to th# ghartd belltfsp caamltwnti, and aiiUfflptlans to fundaffi^n-- 
t«l to the group that they havt b«coffia Its t«ken*-f or*grsnt€d reality* 2^ 
Schools of eholet oft«n ttnd to have strong homogengoua cultur@s» In the 
s#ns€ that a wldt number of beliefs and operating aaauraptione are coffloon 
to thalr fifflll«tei% This comas in part froin the choice faatura ansbltng 
staff and studants allka to affillatt with tht school that coots elosast 
to thalr own orientation* It assures that there will \m a broadar range 
of fundamental agrtettent and aore comfflltMnt to a shared sense of i&l ssion 
than iiost schools enjoy* This condition (mission consensus )i plus others 
associated with choice (a*g», helfhtened student fflotivatloni and student 
similarity or eoismnality In mom edueationally significant sense) enablt 
teachers to afford a sense of efficacy that is not wldaly sharad elsewhere 
in public schools* That iS| fundaiiental e^ectations of success and an 
ensuing confid#ric# and optislim " are often key eleaents in the cultures 
of schools of choice* 

Even such a brief account suggests how closely organisational 
structures^ culture, and cliMte are interwoven and affect one another. 
The evldtnce supforting their role in the success and effactiveness of 
schools suggests that Mgnet schools alght i^ll want to exploit such 
avenues for fiaiiitainlng and enhancing their success* To date they havt 
not tanded to do so» instead concentrating their attention and tfforts 
rsthtr iiecluslvely on thuir eurrlcular sptclslty* Othar sorts of public 
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BchooJp of choici© ulttrnaftive gchoolg In pftrtlcular have seemed much 
mre prlented toward tht Iffiportflrice of orgsnlEallonal features^ Whel:hc?r 
cdRseiaualy or ath©rwiii«^i prlvmt^ scihooli \mv% ^Ibo often reaped the 
b^ntflta af thttr organiiationiil propertlen^ But to dates magnet schoolfl 
h*vg appeared to takt relatively illght nqtlqe of thtm* It alght be that 
fluch coneirn eould yl#ld batter Insight on ^st one Is doing right — md 
heneei better M«ns for laprovlng that and flrwer assurance of being able 
to understand and control the eltuatlon when things are not going well* 



Despite the clear atrengtha of these papera» they undtracore for me 
90m concerna about directions and tendencies In magnet syateffis* The 
first is a poiilbie ahlft In eaiphasls frm equity to excellence. Such a 
temptation Is strong and eialnently underatandable.' It appeara the whole 
norid Is desandlng Eiceellence and with the clear evidence that sagnet 
schools are an extreMly promlalng route to Improved school quallty^^ 
(paaalbly even the most assured rmtm to Bffeetive Schools), 26 the tettpta-- 
tlon to shift focua it reasonable* Yet a great deal res^lna to be done to 
satisfy the equity needs that originally gave rise to iiagnet schools. And 
as many have pointed out^ the search for educational excellence has not 
always been pursued in waya conpatlble with the requlaltes of equity* 

More specif icallyp X an concerned chat vagnet systems seeii so often 
to concentrate their resources on prograw far the more fortunate 
youngster — the "Gifted end Talented" or the one with high aptitude in 
the "Ferforsing Arte" or the budding scholar in ''MBth and Science*" This 
is AR understandable turn in the quest for excellence « since one of the 



tt««nlng« of that tertn is outstiindlngnesa or Btatlstlcal atyplcallty* But 
such a devtlopTOnt oit^n undertnlnea the pureuit of equltyp since It i& 
obviotiiily tht wt«k«fit not the ableit ^ttidtnts who appear to need the most 
help and eneourageMnt. And thosa who do are qulta typically excluded 
from magnet: ^ohaala* A good has also betn nade for tha Importance 

and th© lack of prograoa for tht avaragt youngater^^ ii gigo 

excluded fron many of the asagngt prograoi we have established* 28 Without 
arguing that all aagnets should open to all students (which could 
iamediately prove self «def eating for a nuiiber of programs It appears 
that eonaiderably sore resources, effortp and Inagination olght viiry 
desirably go into nagfiets targeted for average to at risk students* If 
the choice laovenent is to produce a generatlen of ©Mcellence, and not Just 
a well^schooled elite » then a ftuch broader focus Is necessary in designing 
magnet schools. The challenge is not simply a matter of creating the 
conditions that enable the ablest to succeedi it Is rather, In terffls 
suggested by a study of corporate eKcellencei eliciting "extraordinary 
performance from ordinary people."29 

A strengthened equity focus might also recos^nd a stronger preoccu*- 
pat ion with Inttgratlon than Is often encountered* It very early became 
obvious that desegregating a school is a long way from Integrating it* 
Short of deliberate structures and arrangements and activities to stlmU'^ 
late positive Interaction among different racial groups within a school » 
'^desegregation*^ may just move aegregatlon indoors* Z wish we were hearing 
^re abMt the use in tMgnet schools of the activities and strategies that 
are effective in Integrating mlxed*race elasarooms* Such approaches have 
been developed and are available* I Just wish there were mre evidence of 
their vldeapread use in magnet schools* 
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I mm conrmtn&d too Imt the premise of schools of choice be lout in 
the mchmlm of Inscl tutloriaJ lilng th^m^ In the nature of the mnm^ 
«Don &B we undertake wtdt»eil# Implamentatlon of an idea, we musL attend 
to mechanics the procedures and arrangemenEs aitd aanageTOnt d©tsll§ 
that QpmtmtionBlim the idea* Thm trick is not to gmt bogged down in the 
technology and forget th© goals. 1 hope that la not happening In larga 
cholc© ByBtmmmp but It la a ecmatant danger* A aucceasful nagnet sehool 
daptnda as wueh on heart and soul as on effectlva tachnalogy and dellvary 
ayataiiia* Wa have racantly Itarnad a graat deal mora about tha naturt of 
hMrt and soul in organizations, and how to cultivate such qualities. Wi? 
would do wall to put sooa of our affort and attention directly into auch 
cultivation* 

Bom mmy that, ia a aajor laaaon for other antarprlgaa In wh«t 
happanad to tha rallraada In this count ry* Onea a major African 
Institution with a pivotal rola In our acsnomy, thay ara now qulta 
peripharal and only urginally aalf ^uatainlngs Ona provoeatlva 
axpianat^on ia that tha da^lina waa dua to a fallura of laadarshlp and 
vialani tha ttanagara wmw thm ahallanga bafora thmm as running tha ayatas 
" aaklng trains avallablai on tlsa» in good oparaclng order* 
ffanagamnt 'a intarnal praoccupatlona — tha focua on running thalr om 
ayateaa « aauaed thas to Ignora tha goals of thalr allantalai gat ting 
paopla and produota to thalr daatlnatlona* Thua» othar forM of 
tranaporfcatlon raplaead tha tralna whan tha altarnatlvaa provad mora 
raapoftalve to antarnal naada and dananda*^^ farhapa any Mjor antarprlaa 
mat aanalatantly guard agalnat aueh a davalopMnt* tndaadi soma hava 
aaaartad that this la juat ^at haa happanad In adueatlon and that It la 
what la wrong with tha ragulaf aahoola In big altiaa. But It ean happan 
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In magnet schools as well. As the demanfiB of large^scal^ dptlons ayst^ms 
hecom moTm Intrlcttte and urgent^ the Lemptattonfi toward Internal 
preoceupition b#co« ^trong^r* Schoals of choice roust not be lured Into 
d#«ling only with the Cechnologlcal proble«s* Th^y mist devlsR ways to 
keep theseelvtB lookltig ou^^ward to reMln attuned to th« concerns and 
dsslr#s ot students and their famllitst Or they will becoM ju«t ona more 
conpongnt In the aelf ^preoccupied burt«ucf«cle« at least aofflt of them were 
dtslgn«d to oiiumtw 

Conclusion 

1 win cloin with n final cosMnt on magnet school prospects and how 
to realise tham. 1 am aonvlnced that nagnets and other schools of ehoica 
offer treMndous profoise* Indaed^ dsiplte current limitations on our 
knowledge* there ii mjch to auggest that such schoola oay eventually prove 
the Cinderella of our reform efforti#31 They could ^ juit the kind of 
Institutlona that reformers have been looking for. There is a surprising 
•Munt af indirect research support for such a speculation* It comes from 
study not directly of Mgnet schools but of private schools, of those 
labeled 'Effective SchoolSp* and of successful corporate practice* This 
research suggests that sany eagnet schools begin with the essential 
conditions upon which educational excellence must be built »^ reduced 
sisei a comitMnt to differentiation and responsiveness , increased 
autonoi^ of the adolnistrative unit. ioM of them have capitaliied most 
syceessfully on these assets — so that it already seems clear, for 
instances that Mgnet schools cen sustain superior leadership ,32 
at leMt some schools of choice can claim superior teacher comitment and 
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InveitMnr^S and «Mtraordlfi«ry «t«ff Borale^^^ Indaed^ mom^ prlvdtfi 
aehool rMM.chers havt eottclud«d th«t schoolfl of choice In the public 
mctot have th^ pot^r^lal for bringing the a«®a sorts of benefits to 
public education thiit prlvnte schools enjoy.^^ 

Thus I m^gnmt iehoolt offer prostist exttodtng w#ll b«yond the 
iffipreaslw posltlvM thmy hmm tmmtimed to dat#« If any «lngit plec© of 
advict could yield fuller rMllEation of that promlstj It might lie In 
suggaitlng lisa Inno^atlvt cligtfdity* For the neirt dacadtp isaffnet achoola 
can and ahould hm in thm vanguard, offering leadership and dlrtctlon to 
oth#»r «chool» In th# revltaltiation m needed in African education. 
But to do eO| many would ntad to «xperiment with even niora vanturesomt 
eurrlcular daparturea than most ha^^ undertaken so far. Others would have 
to b€gln enperlisantlng with Inttrurtlonal am wall as curricular 
innovation* New padagogiaa are yrgently naadadp snhools of choice are 
perhaps our beat prospective source^ and creativity along these lines 
would be Qost dealrable* 

Finally i but by no seans least p 1 would urge officials to Insist that 
sagnet schools take far fuller ^vantage of the unit autono^ extended 
them i.e. I the exemption fras dlttrict practice and procedure attending 
the charge to bacoM a school that la distinctive* In particular, euch 
autonosy might desirably be used to depart from traditional school atruc- 
ture. As David Cla£k has conentad about Effective Schools, there is a 
danger that mgnet schools may remain "for the moat part.*#doBinated by 
conservative organlsatioul perapecttves*** They may be far too tempted to 
*'overemphaal2e the algnlflea&ea of bureaucratic characteristics" and thus 
to understand auccesaful prograai aa "wll organised bureaucracies that 
work.**3f As a aharp and peretptlve critic has already warned, strong 
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top-down i!iflnag«Bi#nt and the tight eontrol that hm operated In mom Mgnet 
Bchoole not only falla to stlBWjlate innovative pr«ctlc*i but may even 
defeat it* Such managewent practia&si "h^lp b ylng about mechiiiildtlc, 
dls©ngsged| d©pf©fised teaching* *# [and the exit of aoae of our hmnt 
teach©ra."3^ Circalnly, magnet schools must sove quickly and decisively 
to avoid this tort of recapitulation of the probleiw of other schooln* To 
fulfill their promise «nd substantially Improva public tducatlon, magnet 
sehoois must hm fraed to pursue the organliatlonal innovation essential to 
the programmatic creativity we have asked of theffl. 
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